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1. Introduction
Inspire, Believe, Achieve

Guided by God’s love, our courage, compassion and advocacy inspire others and nurtures self-
belief, resilience and confidence. As one community and one family, we flourish academically,
socially, morally and spiritually achieving our dreams and showing the world just who we are.

1 Corinthians 16:14: Do everything in love

At Windmill Church of England Primary School, we believe in the concept of lifelong learning and the
notion that both adults and children learn new things every day. We maintain that learning should be
a rewarding and enjoyable experience for everyone. Through our teaching, we equip children with
the skills, knowledge and understanding necessary to enable them to make informed choices in order
to live happy and rewarding lives.

2. Aims of the Policy

To describe the vision of teaching and learning at Windmill CE (VC) Primary School.

To highlight a range of different teaching and learning approaches.

To provide a framework for planning quality learning experiences.

To highlight the school’s range of quality assurance mechanisms to monitor teaching and learning

and promote development of all staff.

e To establish Windmill CE (VC) Primary School’s expectation of teachers as facilitators and pupils
as learners.

e To highlight the roles and responsibilities of all parties.

e To ensure a safe, stimulating and motivating learning environment for all.



3. The Vision of Teaching and Learning at Windmill CE (VC) Primary School

The School Vision:

Windmill Church of England Primary School aims to serve its community by providing an education
of the highest quality within the context of Christian beliefs and practice. To achieve this, the school
aims to develop the following areas between 2022 and 2024:

.Children will make exceptional progress because of incisive, responsive and exciting learning
experiences. The receive support and challenge at the point of need.

e Pupils develop metacognition and are able to connect learning within and across subjects in
our curriculum.

o Staff expertise and pedagogy so that the broad and balanced curriculum is taught well.

The School Ethos Statement

A school where we value respect, courage, compassion, faith, equality and forgiveness.

Windmill Church of England Primary School is an outward looking school that cares about the
community it serves. Our school fosters values in children that ensure they are happy, confident and
creative members of society with positive attitudes, who are successful both in school and in the wider
world.

All members of our school community have respect for God’s world and everything in it. We show
respect to each other, respect diversity and embrace all faiths. The outside world will see us being
tolerant and truthful with each other. At Windmill Church of England Primary school, everyone will feel
safe, welcomed and respected.

We will achieve this by ensuring that:

teaching is at least good or outstanding.

staff will have the opportunity to work together in a developmental coaching led environment.
staff receive regular high quality feedback.

pupils have the opportunity learn through research evidenced learning experiences.

our community is underpinned by mutual respect and the Christian values of respect, compassion,
faith, courage, forgiveness and equality.

There are many aspects of a lesson that lead to exceptional teaching and learning outcomes. At
Windmill CE (VC) Primary School we believe that there are eight core aspects that lead to quality
learning and underpin all others. These core aspects are both essential and interdependent
ingredients that lead to quality teaching and learning. The core aspects are outlined below:

High Expectations

High expectations of pupils, learning and teachers is very important to generating exceptional
outcomes from effective learners. This particular aspect underpins the concept of stretch and
challenge for all pupils, subject knowledge and behaviour routines within the classroom. High quality
assessment and planning underpins this.

Engagement

High engagement, through exciting interesting experiences and appropriate challenge in lessons
leads to pupils being absorbed in their learning and on task. It also leads to high motivation and pupil
led lessons which can result in rapid and sustained progress. The use of engaging entrance and
starter activities to establish a context for learning ensure that engagement occurs from the beginning
of a lesson. Active learning strategies are used to prevent pupils being passive.

Metacognition:

Pupils undertake learning conversations on a regular basis. They are able to reflect on their own
learning and are able to make connections within subjects and across the curriculum. Staff provide
iterative opportunities to interrupt forgetting and guide pupils in making these connections.



Feedback

Feedback is one of the most powerful influences on learning and achievement. At Windmill CE (VC)
Primary School we believe that providing high quality feedback in lessons as well as high quality
feedback in pupils’ workbooks will have a significant impact on learning. Furthermore, a culture where
pupils are part of the feedback process ensures that it is even more effective. Feedback in this core
aspect is visible through verbal feedback, marking in workbooks (as per the assessment and feedback
policy), response to feedback over time, the use of higher order questioning skills and collaborative
practices that enable pupils to provide feedback to each other.

Progress

Ensuring that all pupils progress with their learning in lessons and over time is of prime importance
when considering outcomes at all levels. Pupils need to be able to demonstrate “gains” in their
knowledge both within a lesson and over time. This also includes the development of basic skills within
all lessons and contexts.

Match to Need (Pitch)

Pupils have varying needs. Matching teaching to the needs of all pupils is vitally important for all pupils
to make sustained progress. Teachers are expected to plan for the ability of all pupils (including the
most able) and also address low prior attainment with differentiated tasks or outcomes. They should
also be able to respond to pupils within a lesson and adapt accordingly.

Effective AFL and Low Stakes Testing

Low stakes testing and ongoing formative assessment is used to plan for progression building on what
pupils already know/can do/remember. Teaching within lessons is responsive to need and AFL is used
to ensure that pupils are challenged (deepen in the moment) or supported (scaffolding) when they
need this. As such , progress in lessons is strong and pitch is accurate.

Effective TA Deployment

Effective TA deployment increases pupil independency by ensuring that TA’s provide the least support
necessary to enable pupils to make progress and achieve in their learning. This means that TA’s are
not used as informal teachers and provide most support in class at the point of nee. They support the
work of class teachers. understand the learning outcomes for lessons and are able to scaffold learning.
They also support teachers with ongoing AFL and live marking. Outside of lessons, teachers and
leaders are jointly responsible for the interventions they deliver and the pupils in receipt of this. Where
possible TA’s will deliver interventions that they have been trained to deliver and are resourced.

Mastery Approach to Teaching and Learning

The Mastery-learning model forms the basis of our approach to teaching the National Curriculum
(implemented in 2014). This allows us to spend more time going into depth about a subject instead of
rushing through the objectives before learning is fully consolidated.

At Windmill CE (VC) Primary School, we focus on ensuring that children have a solid, concrete
understanding of subject knowledge. We have the confidence to take learning at a steadier and deeper
pace, ensuring that no child is left behind. We provide deeper and richer experiences for children who
are working above the national expectation for their age to ensure they are challenged and making
strong progress.

The National Curriculum puts the focus on all children achieving what is expected of their age group
and not going beyond. Evidence shows that children need to be able to understand a concept, apply
it in a range of situations and then be creative to fully understand it. Mastery-led learning means that
no child is taught content from the year group above them. Instead, they will spend time becoming
confident with the objectives for their age, applying and being creative with new knowledge and skills
in multiple ways.



Principles of Mastery:

e Teach less, learn more: less teacher talk and more evidencing of learning and progress.

e No child left behind: all children are enabled to keep up every day.

e Space and time to experience and apply, with all children entitled to additional support to
ensure they do not fall behind or to go deeper.

e Understanding real life applications wherever possible to make learning relevant and not
abstract; nothing should be taught without a purpose.

e Catch up: some children will be given additional time and support to learn concepts that they
have not yet grasped from previous year groups.

Application in school

Teaching all children in class, together, most of the time.

Increase in verbal feedback during lessons, shorter comments in books.

Spending longer on one idea.

Giving children who need it additional support over shorter or more intense periods, like a day
or week.

o Daily or weekly mini assessments with a few formal assessments over the year

In mathematics lessons the mastery approach means we will:

e Allow more time for discussion and pair work.

e Continually assess children’s understanding using multiple assessment questions.

e Provide support or scaffolding when needed through concrete or pictorial resources.
e Present challenges and develop understanding through expert questioning.

5. The Learning Cycle

Windmill CE (VC) Primary School learning cycle is informed by the SSAT’s (Schools, Pupils and
Teachers Network) Teacher Effectiveness Enhancement Programme (TEEP). This is a model of
effective teaching and learning drawn from research and best practice. The TEEP learning cycle is a
method of teaching a lesson (or group of lessons) to ensure that maximum learning is achieved.

5.1 Prepare for Learning
Teachers will strategically work with their pupils in order to develop a climate which is conducive to
learning. It should include the consideration of FOUR main areas:

e The physical environment.

e The social and emotional environment.

e The intellectual environment (pupils’ prior knowledge)

e The start of lessons.

5.2 Agree Learning Outcomes
Teachers should explicitly share the purpose of the learning with their pupils so that the pupils are in
no doubt as to what is expected of them. The teacher will:
e Make the content, skills and thinking explicit.
e State clearly what the pupils will have learned by the end of the lesson or sequence of lessons.
e Share the criteria against which the learning will be assessed.

5.3 Present New Information

Teachers will always consider what will be the best way to present new information to pupils so that it
provides for maximum inclusion for all. Modelling is central to this and enables teachers to make
learning visible to children e.g. thinking aloud as a writer when modelling sentence stacking.

5.4 Construct Meaning

Pupils should be given the time and opportunity to develop their understanding of the new information
and to practise using their developing skills. Teachers should encourage pupils to actively explore
new concepts and make connections to prior learning.



5.5 Apply to Demonstrate
Pupils should be given tasks and time to allow them to demonstrate their developing understanding
of the content. They should then have an opportunity to share this development.

5.6 Review Learning

Teachers should challenge pupils to make their learning explicit through the review. They should use
and incorporate different review opportunities throughout the course of the learning cycle. This will
enable teachers and pupils to identify challenges, strengths and areas for development and support
needed. The review of learning will then inform the next steps in learning for pupils and resulting
learning experiences. This can involve quizzes, tests, discussions, presentations etc.

We acknowledge that people learn in many different ways and we recognise the need to develop
strategies that allow all children to learn in ways that best suit them. We take into account different
forms of learning styles when planning the teaching cycle. We offer opportunities for children to learn
in different ways.

These include:

Investigation and problem solving;

Research and finding out;

Group work;

Pair work;

Independent work;

Whole-class work;

Question work;

Use of the ICT equipment

Fieldwork and visits to places of educational interest/visitors;
Creative activities;

Watching or listening to relevant media clips
Opportunities for speaking and listening;
Debates, role-plays and oral presentations;
Designing and making things;

Participation in athletic or physical activity;
Children’s self-assessment strategies.

We encourage children to take responsibility for their own learning, to be involved as far as possible
in reviewing the way they learn, and to reflect on how they learn - what helps them learn and what
makes it difficult for them to learn.

Quality Assurance

Windmill CE (VC) Primary School has a commitment to staff development and so will use a high
guality, supportive and transparent Quality Assurance (QA) processes. The purpose of the QA
process is to develop outstanding teaching and learning and ensure every staff member is both
coached and developed appropriately. Staff should expect to have their books seen at least once a
half term and to have colleagues dropping into their lessons regularly. Staff will always be informed of
any full coaching observations but feedback via the school’s teaching and learning recording and
monitoring system may be provided for any of the QA processes.

Quiality assurance processes typically include:

Coaching Observations

Coaching observations of lessons take place to monitor the progress of pupils both within a lesson
and over time. These are non-graded observations in order to ensure the teacher observed receives
high quality coaching feedback, rather than a quantitative impression of an entire lesson. Coaching
observations can take place in a number of different ways but all use the school’s teaching and
learning recording and monitoring system to provide feedback to staff.

Examples of coaching observations include:



e Formal Coaching Observations - planned coaching observations that take place for the entirety
of a pre-determined lesson. These occur with a follow-up ‘Focused Coaching Observation’
within one week of the initial observation to check the progress made by the teacher against
their highlighted actions. All feedback is non-graded and follows a coaching format.

o Drop-in Coaching Observations - shorter more frequent observations to monitor the progress
against individual aspects. These observations are short in nature but still provide coaching
feedback from the observer.

o NQT Coaching Observations - more frequent coaching observations that take place half-termly
by the NQT Tutor and weekly by the NQT Mentor.

e |TT (Initial Teacher Training) Coaching Observations - coaching observations that take place
weekly by classroom teachers and subject mentors

Learning Walks

Learning walks take place at all periods of a day and across all days of the week. They are carried out
by the Leadership Team and Curriculum Leaders. These happen weekly. Typically, during a learning
walk staff will briefly monitor the quality of learning within a classroom and provide feedback to the
Teacher, Curriculum Leader and Leadership Team through the school's teaching and learning
recording and monitoring system.

Book Sharing

Book sharing take place in a number of different formats but include the observation of pupils’ work
within pupil workbooks that demonstrate progress over time. Feedback to the Teacher, Curriculum
Leader and Leadership Team takes place using the school’s teaching and learning recording and
monitoring system.

Pupil Voice

Termly pupil interviews are carried out by members of the Leadership team and are used to inform
Governors, Leadership Team and Curriculum Leaders of pupils’ views of the quality of teaching and
learning taking place across the school.

Pupil Progress

(Teacher Assessments and standardised test Results) The Leadership Team and Curriculum Leaders
monitor the progress and attainment of pupils after each formal assessment window and teaching staff
participate in a termly pupil progress meeting to evaluate the learning of children in the class and plan
supportive actions to enable pupils to make rapid progress.

The role of Teachers

7.1 Planning Quality First Teaching

¢ Planning for progression within and across lessons is central to good teaching and learning.
Teachers need to reference long term plans, knowledge organisers and knowledge
progressions when planning.

¢ Cognitive load theory suggests that young children struggle to retain more than 4 items in their
working memory. Therefore, planning needs to break down complex concepts into smaller
individual steps.

¢ Planning needs to address gaps and consider common errors. This will help teachers to
identify the prior learning required for the lesson and this will support the use of knowledge
retrieval strategies e.g. a short low stakes test at the start of the lesson helps make links to this
prior knowledge

e Planning for AFL is key. This starts with finding out what pupils already know. A clear learning
objective and associated success criteria is then important so that all staff and pupils are able
to assess learning and provide support, challenge and feedback in a timely manner.

e Planning for models, resources (including manipulatives) and representations will make
learning successful. Modelling, explanation and questions need careful planning

e Planning for SEND and the role of TA’s will ensure that pupils with SEND make good progress.

e Planning for metacognition that helps pupils identify the learning that has taken place, how
pupils learnt and the connections they have made to past learning.

e Planning for vocabulary will ensure that pupils develop the vocabulary necessary to be
successful in all curriculum areas.



Planning for participation and active learning (talk partners, no hands up, think pair share etc)
are vital in ensuring a successful lesson.

Planning needs to include purposeful independent and group work so that pupils develop
mastery and fluency.

Planning should include challenge activities that can be implemented at the point of need. This
might include deepening questions, reasoning, explanations, problem solving etc.

Good planning is built on pedagogical knowledge. Therefore teachers need to research what
and how they teach curriculum content and adhere to school policies e.g. the school calculation

policy.

7.2 Facilitating Appropriate Learning

The schools follows the Primary National Curriculum (2014) for the teaching of all subjects.
Learning activities have context and link to children’s experience or inspire their thirst for
knowledge.

Links within and across the curriculum are made clear to pupils.

When planning lessons, account is taken of the different stages of learning within the class
and activities are planned to provide support for pupils as they learn new skills and deepen
their understanding of new concepts.

Children who are unable to access a lesson because of a special educational need will have
a ‘My Support Plan’ (MSP) or ‘Education Health and Care Plan’ (EHCP). Where such a
document exists, adults in school should use the targets from it to plan the next stages in
learning for that child.

Children who already understand a lesson introduction should, where possible, access a
different task which deepens their understanding of a concept from the start of the lesson.
This can be resource led, enquiry based or led by a member of support staff.

Planning is saved on the Monday morning of the week of delivery in the short term planning
folder, though staff are encouraged to edit and change their planning in response to their
assessment of children in each lesson.

Classroom based support staff are always planned for and always engage with children
during all subject lessons. Planning should show the deployment of support staff.

Planning is shared with support staff and they are given a copy at the start of the week.
Evidence in books is a key indicator of the progress children are making. Books should
evidence that children are acquiring new skills and knowledge.

Foundation subject lessons should be used to acquire new knowledge relevant to that
subject in addition to them being an opportunity to consolidate core skills learned
previously.

Regular reflection activities are used to help pupil reflect on their learning preferences and
make connections to prior learning.

7.3 Assessing current Understanding

Assessment is an ongoing process and staff should consider questions and activities to
assess children’s understanding (including low stakes assessment) of new learning for
each lesson. It is not acceptable to have children take part in a lesson where the teacher
has not considered how the learning in the lesson will be assessed.

When a teacher can ‘feel’ that a majority of children do not understand new learning in a
lesson, the teacher should use their professional judgment and ignore their planning in
order to address misconceptions and create a platform for new learning.

Teachers, support staff and children should have an awareness of their next steps in
learning and how they will achieve these.

Support and challenge is implemented at the point of need. Pupils should be identified as
needing support through ongoing AFL and this should be given as scaffolds by the
teacher/TA at the point of need. Likewise, children should be given opportunities to deepen
their learning through reasoning, problem solving and deepening tasks.

7.4 Providing Feedback

Feedback is information given to the learner or teacher about the learner’s performance



relative to learning goals or outcomes. It should aim towards (and be capable of producing) improvement in pupils’ learning. Feedback
redirects or refocuses either the teacher’s or the learner’s actions to achieve a goal, by aligning effort and activity with an outcome. It can be
about the output of the activity, the process of the activity, the pupil’s management of their learning or self-regulation, or them as individuals
(which tends to be the least effective). This feedback can be verbal or written, or can be given through tests or via digital technology. It can
come from a teacher or someone taking a teaching role, or from peers.

EEF Toolkit 28" September 2018

o Effective feedback tends to: be specific, accurate and clear (e.g. “It was good because
you...” rather than just “correct”); compare what a learner is doing right now with what they
have done wrong before (e.g. “I can see you were focused on improving X as it is much
better than last time’s Y...”); encourage and support further effort; be given sparingly so
that it is meaningful; provide specific guidance on how to improve and not just tell pupils
when they are wrong; be supported with effective professional development for teachers.
All marking should provide children with feedback about their understanding of new
learning. Children only work hard when they are motivated to do so with regular, feedback.

e The best feedback is backed up with a discussion from a teacher or member of support
staff.

Feedback can be given by adults and peers.

o The ‘TIPS’ marking system should be used to provide feed forward targets and encourage
children to review and assess their previous work. Books should evidence children going
back to already completed work to correct or improve it.

e To build positive relationships with parents and raise the esteem of our children, regular
feedback should be given to parents about their children’s learning. This can take the form
of stickers, small certificates, postcards, telephone calls home, discussions in the
playground etc.

o Children should always be given the opportunity to respond to feedback. This could be
during the lesson, at the start of each new day, during the next lesson or at an appropriate
time during the day.

e Support staff are able to provide feedback and mark the work of children in a group they
have been working with.

7.5 Positive Learning Environment

Children should always know what is expected of them.

e Staff should never raise their voice to a child.

Displays should be up to date, linked to the curriculum. Classroom displays should be a mix of
instructional and celebratory. All classroom displays should be changed termly.

o Core displays should ALWAYS link to the themes being taught in both Maths and English. This
could be in the form of a working wall. There are no expectations these displays will be pristine,
but they should be relevant to learning and easy to use.

o Everyone should recognise that learners make mistakes and recognition of mistakes helps us
improve.

e A culture of high expectation should pervade all that occurs in the classroom.

We conduct all our teaching in an atmosphere of trust and respect for all.

8. The Role of Governors

Our Governors support the Head teacher to set, monitor and review the school policy on teaching and
learning.

In particular they:

o Ensure the leadership of the school monitors the quality of education to ensure it always at
least good.

¢ Monitor attainment and progress to ensure it is at least good.

e Support the use of appropriate teaching strategies by allocating resources effectively.

e Ensure that the school buildings and premises are best used to support successful teaching
and learning.

e Monitor teaching strategies in the light of health and safety regulations.

e Monitor how effective teaching and learning strategies are in terms of raising pupil attainment.



Ensure that staff development and appraisal policies promote good quality teaching.
Monitor the effectiveness of the school teaching and learning policy through the school self-
review processes.

9. The Role of Leaders

The role of the Leadership Team is to:

Ensure that there is consistently high quality of learning and teaching across the school and
particularly within the faculties that they line manage.

Ensure that a well-managed and stimulating environment conducive to high quality teaching
and learning is maintained throughout the school.

Promote dialogue with staff on teaching and learning and provide a framework for good
practice.

Support staff with classroom management and provide an appropriate programme of CPD
(Continuous Professional Development) on an individual and collective basis.

Monitor teaching and learning through a variety of strategies highlighted in the teaching and
learning quality assurance process, including coaching observations, learning walks,
interviewing pupils, book sharing, analysis of assessment outcomes, curriculum area reviews
and effective line management.

Use the appraisal policy to reinforce the school’s commitment to high quality learning and
teaching.

Establish a system of peer observation so that best practice is shared across the curriculum.
Model high quality teaching and learning for all staff.

Ensure Curriculum Leader judgements of teacher typicality across their areas are accurate
and well communicated with teachers.

Establish learning opportunities with other schools, academies and organisations locally,
nationally and internationally.

10. The Role of Parents

We believe that parents have a fundamental role to play in helping children to learn. We do all we can
to inform parents about what and how their children are learning, by :

Holding parents' evenings and workshops to explain our school strategies for teaching literacy,
numeracy and other curriculum areas.

Leading regular workshops for parents about different areas of the curriculum.

Explaining to parents how they can support their children with homework.

We believe that parents have the responsibility to support their children and the school in implementing
school policies.

We would like parents to:

Regularly discuss learning and progress with their child.

Ensure the pupil workbooks are an example of their child’s best learning.

Engage in a dialogue with the school about their child’s progress.

Ensure their child adopts all effective learner behaviours.

Encourage their children to complete independent learning tasks to the best of their ability by
providing structured time and an environment conducive to home learning.

Ensure their child is ready to learn by having good attendance, being punctual for lessons and
having the correct equipment.

Attend information and parent's consultation evenings organised by the school relating to their
child’s learning.

11. Equal Opportunities




12.

In accordance with the school’s Equality Policy, all children at Windmill CE (VC) Primary
School must be given full access to the National Curriculum. Staff will endeavour to help all
children to reach their full potential irrespective of race, gender, age or ability.

Monitoring and Review

We are aware of the need to review the school teaching and learning policy regularly so that we can
take account of new initiatives, changes in the curriculum, developments in technology or changes to
the physical environment of the school.

Policy Review

Date of issue: (ratified at the meeting on 8™ January 2022)
Date of review: January 2024
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